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The purpose of this st ud y was t wot old ; ( 1) 



de-^armine educators" attitudes toward corporal punishment and its 
alternatives in a variety of school settings throughout the 
Southwest: and (2) to explore the relationships between respondents" 
attitudes and such independent variables as dogmatism, sex, 
experience, level of education, job de^.cription, type c£ school, ana 
schocl location* Findings reveal that: (i) Males advocated the use of 
corporal punishment much more frequently than diu females: (2) 
Private schocl teachers are less likely than public school teachers 
to reccmmend corporal punishment: (3) High dogmatism scores were 
significantly related to belief in corporal punishment; (U) Teachers 
were fcund tc have significantly higher dogmatism scores than 
principals or counselors: ar. ^ (5) An educator" s level of dogmatism 
was found tc vary inversely with the level of education attained- A 
copy of the survey instrument is appended- (JD> 
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DISCIPLINE IN THE SCHOOLS: THE RELATIONSHIP 
OF EDUCATORS • ATTITUDES ABOUT CORPORAL 
PUNISHMENT TO SELECTED VARIABLES 

Statement of P roblem 

in spite of various theories of -chology vh.ch outline hu- 
mane methods for a-odifying human behav.or. and xn sp.te of numerous 
studies which demonstrate the adverse effect that physical punish- 
ment has upon students' learning, corporal punishment in t: = 
schools continues to b= legally and popularly sanctioned. I 
the incidence of corporal punish.rr.ent has increased over the 

^ ■; . = w-idPlv used in some local school districts 
twenty years, and i is widely useu 

(Hapkiewicz, 1975) . 

The efficacy of corporal punishir,ent is currently det ^. from 
many cuarters because there is widespread feeling a^ong b. edu- 
cators and the public that "discipline" is the nuraber one problem 

^^n^ --nr- <=^xamole, is civing increasing 
facing educatiun. The mass media, .or example, s , 

cove-= -e to what it frequently terms an "epidemic" of violence, 
vandalism, and disrespect for authority that is currently sweeping 
our nation's elementary and secondary schools. 

considerable evidence, however, suggests that corporal puni.h- 
.ent IS a teacher-student interaction that is demeaning and harmful 
to Children (Zigler and Hunsinger, 1977; Englander, 197B, . Corporal 
Punishn,ent inhibits learning, interferes with the accomplish^.ent 
of each of the important developr.ental tasks of children, and has 
the potential for physical har. to the child (Friedman, 1976) . 
The practice has be. .abeled . > "anachronistic" and "counter- 
productive" and most damaging to children who are already emotionally 
disturbed (Maurer, 1977). r.oreover. children who witness physically 

■ ' . (1) •* 
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punitive adult behavior are moro likely themselves to behave aaarcs- 
sively and anti-socially (Clarizio, 1975; Welsh, 1976; Fairchild 
and Erv7in , 1977) . 

The purpose of this study was twofold: (1) to determine edu- 
cators ' attitudes toward corporal punishment and its alternatives 
in a varief; of school settings throughout the Southwest and (2) to 
explore the relationships between respondents' attitudes ("he de- 
pendent variable) and such independent variables as doq^'.-^tism , 
sex, experience, level of education, job description, typ^:- of 
school, and school location. 

Theoretical Framework 

Several hypotheses concerning the possible interplay between 
dependent and independent variables provided the focus for the 
inquiry. The investigators wis'-ed to learn whether advocacy of 
corporal punishment would 

1. correlate negatively with level cf education . 

2. correlate positively with dognatisir, . 

3. tend to vary according to school location. 

4. rend to be higher among those educators assigned to 
schools whose student ma:orities are of low academic 
ability. 

5. tend to be higher among those educators whose racial anc/o; 
cultural background differs from the student majority. 

Method 

Through a regional mailing, attitudinal data were collected 
from administrators, teachers, and counselors at ten randomly 
Er|c selected elementary and secondary schools. Par-.icipating schools 
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were in rural as well as urban environments, and their enrollments 
reflected extensive racial and cultural diversity. 

The 248 subjects were asked to respond to three attitudinal 
instruments: (D the "SWTSU Opionnaire on Behavior Control," 
(Conoley and Parkay, 1979), (2) the "Rokeach Dogmatism Scale," 
Form E, (Rokeach, 1960), and (3) the "Indiana University Discipline 
Opinionnaire , " (Levine. ■977). 

The "SWTSU Opi-^.^.::- = on Behavior Control" is an IS-item 
instrument designed -ess respondents' attitudes toward corporal 

punishment and their understanding of the relationships between 
student achievement and nositive (or negative) reinforcement. 

The "Rokeach Dogmatism Scale," Form E, is designed to measure 
whether a subject's •^socio-politico-personal-philosophical" convic- 
tions are relatively closed (dogmatic) or open (undoqmatic) to 
modification or r: .-ucturing. 

The "Indiana University Discipline Opinionnaire" presents 
subjects with 14 disciplinary tactics along a horizontal axis and 
12 offenses along the vertical axis. For each offense, the respon- 
dent is to indicate the frequency (from "never" to "always") with 
which he or she would utilize each of the 14 disciplinary tactics. 

The treatment of data included comp^:tations o^ reliability 
and item-to-item correlations. A factor analysis was done in order 
to identify any independent "components" within the entire set of 
data. TO determine the effect that variables such as race or e.oer: 
ence had on attitudes, a one-way analysis of variance was performed 

Results 

The one-way analysis of variance revealed several significant 
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relationships among the dependent and indeoendont variables. ^irst, 
it was found that male educators advocate the use of corooral 

punishment much more frequently (uCOOl) than do women educators 
(N=157). secondly, teachers who have taucht m orivate schools 
(N=23) are less likely (d<.01) than nonpublic school teachers 
(N=225) to recommend corporal ounishment. 

Rokeach dogm;-tism scores were found to be significantly related 
to belief m corporal punishment (o^OOl) and sus?<5nsion (pCoOl^; 
they were not, however, related to belief m con^^orenco methods 
of dealing with behavior problems. Additional siq^.lflcant rela- 
tionships were found between dcgmarism and position in school 
and level of education. Teachers {N=198) were found to have sig- 
nificantly higher (pCOOl) dogmatism scores thar. either principals 
(N=21) or counselors (N=9) . Finally, an educator's dogmatism was 
found to vary inversely with the level of education artamed (oCOOL^ 

Educational Importance of the Study 

The findings of this study are of importanc^e to teachers, 
administrators, and other educational poUcy-naKers who are ores- 
ently working to help schools develoo more humanitarian, rehabil- 
itative approacnes to school discipline. Aware of the sociological 
and psychological characteristics of those who tend to advocate 
corporal punishm.ent , these educators can beam to develoo m.ore 
persuasive techniques for der^.ons a .^nc znc c^. 

i- ^ r. c:nnr^r^^ <=^p^^t^^cs, Thov c^n convince 
modes of behavior ccntrox m scnooi se.^ 

other educators that ciscipx-^^-e ..-^^ 
^'corporal ounishrrte: 
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Teacher 
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?r mciD^ ■ 
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.n on his o\<:\ is a helpless ana miseraDle creature, 
indar^.er. ta 1 1''* , *:he AorlJ we Live in is a prettv lone- 



Aosz necrie *'::5t icn't s'-'**^ ^ "damn'' for c:hers. 

I'i like it i: I could find soneone vho wou^d .ell nie 
r.C'A to solve :::v ::er?onal problems. 



: :^ on.v na:urai 



'or a nerson to De ratner 



be done and so little ttTie to do it 



ret wcunc ur :n a neated discussion : j 



can 



a CISCUS: 



i c r t en 



.nc 



necessary to reriea^ 



lelf several tines to maxe sure i am Dein^: 
^ heated iis 



uhders too. 



d aiscussion I ^enerallv become so aoscrnea 
am ^cing to sav that I forget to listen to 
thers are saving. ^> 



)et ter 



to be a dead hero than to be a live coward. 



While I don'r like to aumit this even to myseii, my 
secret ambition is to become a great man, like Hinstem, 
cr 3eethoven, or Shakespeare. 



The main thing m lire is tor 
scm.ethint' important . 



;er 



son to want to do 



If given the chance I would do something of great bene- 
fit to the wc r 1 d . 



historv of mankind there have probably been just 
a nandful of really great thinkers. 

There are a number of people T have cc:ue to hate because 
of the thini^s thev stand for. 



A r.an who aces not ben 
real 1 V 1 i ved . 



lieve in some great cause has not 



:s onlv '^hen a nerson devotes himse 



If to an ideal '^r 



:aus e tna: 



r life becomes meaningful. 



r ax. 



the different philosophies which exist in this 



)rld there is probably only one which is correct 
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23. A person who .;ets enthusiastic about too nany causes 
is likelv to be a pretty '^vishy-wash sort of person. 

24. To compromise with cur political opponents is dangerous 
because it usually leads to the betrayal of our own side, 

25. iVhen it comes to differences of opinion in religion we 
must be careful not :o compronise with these who believe 
differently from the way we do. 

2o. In times like these, a person must be pretty selfish 
if he considers primarily his own happiness, 

2". The worst crinie a person could cunmit is to attack pub- 
licly the people who beli'^^ve in the same thing he does. 

2S. In times like these it is often necessa^v to be more on 
^uard against ideas put out by people or groups in one's 
own camp than bv those in the opposing camp. 

29, A group which tolerates too much differences of opinion 
among its own members cannot exist for, long. 

50* There are two kinds of people in this world: those who 
are for the truth and those who are against the truth. 

31. My blood boils whenever a person stubbornly refuses to 
.idmit he's wrong- 

32. A person who rh inks pr imar i ly of his own happiness is 
beneath c o n t e mn t . 

35. .Most of th.e ideas which get printed nowadays aren't 
worth the paper thev are printed on. 

34. In this complicated world of curs the only way we caii 
know what's soing on is to rely on leader; or experts 
who can be trusted. 

33. I: is often djsirable to reserve ludgm.ent about what's 
^oing on until one has had a chance to hear the opinions 
ofthoseonerespects.. 

3n. In the loni^ run the best way to live is to pick friends 
ind associjLtcs whose tastes and beliefs arc the sam.e 
:is one's own 

3". The present is all too often full of unhappiness. It 
is only the future that counts. 

33. If a man is to accomplish his mission in life it is 

sometimes necessary to gamble "all or nothing at all." 
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Unfortunately, a good many people with whor. I nave dis- 
cussed important social, and moral Drobleir.s don't real'v 
understand what's going on. ' * ^ ^' 

Most people just don^t know what's good for the^.. 

Part IV 
Discip.^ino Survey 
Insc rue r ions 

The survey consists of 27 blocks or cells, eacl^ c: vhicn p^-:.;.ic.> t^.u 
tion of a school -^^fenso with soir.e procedure or tactic r^latec: .-^.-iirv. 
pline. Please naccu the "Offenses" listed on the left side o* v; 
"Tactics Used.'' 

U^en you have selected a response, please circle -.i'^-^ approprint:'.' :ol: 
or letters as illustrated below: 

= NEVER ^"^^A = /\LMOS'^ /u^wAYS 

AN = ALMOST NEVER A = AIJaAYS 



S = SOMETIMES 

Example : "Habitual Tardiness" is the first offense listed in the surv.-v- ^li^ 

you "never" would suspend a student, draw a circle arovmd tlu' ' tl:us: 



HABITUAL 


SUSPENSION j 


TARDINESS 










S AA 



Please circle one symbol in each of the 27 hj-ocks* 

"Discipline" is defined as "subjection to authority especially the training 
of mental, moral, or physical powers by instruction and exercise." Tjie r)£it;anni- 
World Language Dictionary , 1965. 

"Corporal Punishnient" is defined as "chastisement inflicted on the ocoy in 
order to cause physical pain or suffering, usually with the professed purpose of 
moditying behavior.'" Paul Nash, "Corporal Punishment in an Age of Violence," 
Educational Theory , October, 1963. 

PLEASE INDICATE THE DISCIPLINARY TACTICS OR PROCEDURES YOU PREFER EVEN IF TrlLY 
ARE NOT PERMITTED WHERE YOU WORK. 



*Adapted from Mary Ann Levine, "The Indiana University Discipline Opinionnair 

1977. 
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Discipline Survey 



TACTICS USED 



OFFENSES 



Susoension I Corporal Punishr.en: ' Conrerenco witri 




Repeated In- 
attention in 
Disc'^sion 

Rowdiness: Out 
of Seat 



N AN 
S AA A 

N AN 
S AA A 



N .AN 

S AA A 

N AN 
S AA 



Persistent 

"Silent 

Ccntemp 

Sneering, 
Swearing 



N AN 
S AA A 

N AN 
S AA A 



N AN 
S .\A A 

N AN 
S AA A 



N .AN 
S AA 

N .\N 
S AA 



N AN 
S AA 

N .-VN 
S A 



Unacceptable 

Sexual 

Behavior 

Vandalism 



N AN 
S AA A 

N AN 

S AA A 



N AN 
S AA 

N 

S AA A 



N a:^" 

S AA A 

N ..VN 

S :\A A 



N = NE\^R 

AN = ALMOS'. NEVER 

S = SOMETIMES 

AA = ALMOST ALWAYS 

A = ALWAY'j 



PLEASE CIRCLE THE .APPROPI<I ATE SYMBOL 
IN EACH OF THE 27 CELLS- YOU SHOIXD 
MARK ONE RESPONSE PER CELL. 



